

Self-Assessment Tool

This tool was designed and inspired from the teachers’ standards. At the end of each practicum, STs are to complete this self–assessment, providing the relevant evidence. 
This tool helps STs produce an evidence-based meeting of standards, thus STs need to highlight the standard believed to have met given the evidence to that standard as an implemented example. 

￼    



Levels of Performance

Each time you are about to complete this tool, consider the following questions: 
a. [bookmark: _Hlk53250244]“How will we know it’s ‘good’ work?” “What should we see if your ideas are working?” “What will make the assignment a success?”
b. “What needs improvement?”  what is my action plan for improvement?”.

Description of Levels of Performance

Novice 
The student teacher has good knowledge and can formulate ideas to create a community of learners that has students highly motivated and engaged and assuming considerable responsibility for their own learning. The student teacher has the ability to become significant predictor of his/her later teaching effectiveness 
Proficient 
The student teacher has modeled the ability to create a community of learners that has students highly motivated and engaged and assuming considerable responsibility for their own learning.  The student teacher gains more confidence about their learning process and instructional process 
Expert  
The student teacher clearly understands the concepts underlying the component and implements it well. This implementation is consistent and effective. The student teacher has the potential to be a first-year teacher 
 
Important Notes on Performance Levels:

a. This document needs to be colour coded; use yellow for SEP 1, blue for SEP 2, and green for SEP 3.
b. This document will track your professional growth, the quality of the provided evidence will guide your AA to check your understanding of the standards.
c. Standards are scaffolded here to ensure you comprehend what is required per standard in a proper way. 
d. This document is discussed and reviewed by SM (as per the SM feedback form) at the end of each SEP and moderated by the TE during/following tutorial sessions. 



Standard 1: Professional Knowledge 


	
Level of Performance


	Standard
	Novice 

	Proficient 
	Expert 
	Example on implementation
	TE remarks following/during tutorial

	1.1.1:
 Understanding of knowledge in the subject or domain to be taught

	Make content errors, do not correct errors of students or self, or lack abilities to articulate connections with other parts of disciplines
	Display basic content knowledge but cannot articulate connections with other parts of disciplines
	Display solid content knowledge and make connections between the content and other disciplines
	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:
	

	[bookmark: _Hlk24580036]1.1.2: 
Possess the necessary content knowledge to create relevant and meaningful experience for the learners 


	Vague (poor) knowledge of own discipline shown  through unfocused planning around clear learning outcomes related to the discipline. 
Design and use of activities that don’t align with outcomes of their lessons, and result in weakness in learning relevant to discipline.
	Show limited but accurate knowledge of own discipline through focused planning around clear learning outcomes related to the discipline.
Design and use of activities that clearly align with own discipline, and result in partial learning relevant to own discipline.


	Show accurate and researched knowledge of own discipline through focused planning around clear learning outcomes related to the discipline.
Design and use of activities that clearly align with own discipline, and result in learning relevant to own discipline.
	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:

	

	1.1.3:
Proficiency in Arabic (and English where appropriate)
	Speech and written language are clear and correct. 
2. Vocabulary is correct, but limited or not appropriate to students' age or backgrounds
3. Knowledge of language is limited and becomes apparent in planning and teaching
	Speech and written language are clear and correct.
Vocabulary is appropriate to students' age and interests
Knowledge of language is sound

	Oral and written language are correct and expressive.
Well-chosen vocabulary that enriches the lesson, and are suitable to students'' age and needs
Knowledge of language is Expert as evidenced by planning and usage

	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	SEP 3:

	

	1.2.1: 
 Possess Pedagogical Content Knowledge (PCK) that is appropriate to learners and the field of study
	1. Displays little understanding of prerequisite knowledge important for student learning and fails to activate students' prior knowledge.
2. Is aware of the need for adaptations in assignments, time allowed, response modes, etc. and occasionally accommodates these needs for different learners

	1. Demonstrate some awareness of the importance of prerequisite knowledge; however, is inconsistent in activating students' prior knowledge.
2. Demonstrates awareness that lesson plans should consider the needs of various learners
3. Appropriate adaptations are a routine part of planning and delivery
	1. Consistently helps students make connections between current content and their own background and experiences.
2. Articulates clearly individual student goals and expectations.
3. Differentiated instruction allows for most students to succeed and be challenged

	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:

	

	1.2.2:  
Understanding of selected learning theories and their relevance for practice

	Demonstrate little knowledge and understanding of research into how students learn and the implications for teaching. 
Might label or name theory, but unable to discuss its implications on learning
	Demonstrate knowledge and understanding of research into how students learn and the implications for teaching. 
Able to differentiate between theories and engage with discussions on them
	Demonstrate knowledge and understanding of research into how students learn and the implications for teaching. 
Possess the ability to discuss learning and teaching through the lenses of various theories





	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:

	

	1.2.3: 
Knowledge and understanding of principles and practices of inquiry-based learning and teaching 
	Little awareness of procedures and routines that support student learning, inquiry-based approaches and/or can identify procedures being utilized in a classroom. 
	Demonstrate awareness of procedures and routines that support student learning, inquiry-based approaches and can identify procedures being utilized in a classroom. 
	Implements classroom procedures and guides students to use routines, inquiry-based approaches and procedures that expedite organization and instruction 
	SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:

	

	1.3.1:
 Understanding of Jordanian culture and traditions and their impact on practice
	Little awareness of the Jordanian culture and citizenship with its impact on teaching and learning. Unaware of diversity within school context
	Able to articulate how the Jordanian culture and citizenship might affect teaching and learning. Partially catering for diversity 

	Able to articulate and plan lesson that reinforce Jordanian culture and citizenship 
Able to promote diversity 
	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:

	

	1.3.2: 
 Ability to identify factors relating to     learner characteristics and an environment conducive to learning

	Have little or no evidence of awareness that learning experiences need to incorporate self-direction, interaction, collaboration, choice and consideration of multiple perspectives. 

	Demonstrate awareness that learning experiences need to incorporate self-direction, interaction, collaboration, choice and consideration of multiple perspectives. 
	Select and implement learning experiences that encourage students to consider multiple perspectives and to interact and collaborate with teacher and peers; provides some opportunities for students to select from learning activity options. 
	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:


	

	1.3.3:
Ability to identify key issues relating to pupils with special educational needs and learning difficulties

	Show Little or no evidence to recognize the need for establishing effective working relationships and/or factual two-way communication with colleagues, support personnel, families, and volunteers. 
	Recognize the need for establishing effective working relationships and factual two-way communication with colleagues, support personnel, families, and volunteers. 
	Engage colleagues, support personnel, families, and volunteers in two-way communication that is positive, consistent, and relevant to student needs and does so using established policies and procedures for confidentiality 
	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:

	

	[bookmark: _Hlk21350987]1.4.2: 
Understanding of key principles of curriculum planning and design


	Show little awareness of the principles of curriculum planning and design
	Understand the principles of curriculum planning and design as evidenced through discussion  
	Unpack the principles of curriculum design and articulate how it affects teaching and learning  
	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:
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Standard 2: Professional Practice 



	Level of Performance


	Standard 
	Novice 

	Proficient
	Expert
	Example on implementation
	TE remarks following tutorial 

	2.1.2: 
Select teaching strategies and resources (including digital technology) according to the varied needs of students.

	Little or no evidence on how good instructional practice incorporates both research-based practices and information of students’ diverse needs and experiences, and/or begins to make decisions based on both of these factors.
	Aware of how good instructional practice incorporates both research-based practices and information of students’ diverse needs and experiences, and begins to make decisions based on both of these factors
	Use research-based educational practices that are responsive to students’ diverse backgrounds including disabilities, limited English proficiency, and cultural experiences to design lessons.

	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:

	

	2.1.3: 
Plan teaching to meet the needs of all learners enabling them to compete successfully to meet the needs / demands of their age locally and globally
	Shows little evidence of considering needs of learners

Shows little awareness of potential resources to be used to support learners

Limited use of media and/or technology to enhance learning
	Shows evidence of considering needs of learners through clear plans and focus on differentiating learning


Shows sound awareness of potential resources to be used to support learners

Some media and/or technology used but is inconsistent or of limited quality
	Shows strong evidence of considering needs of learners through clear planning and implementation with focus on differentiating learning

Makes use of various resources in an effective manner to reach all learners

Lessons consistently use media and/or technology to add instructional impact and increase learning 

	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:

	

	2.2.1:
Communicate clearly and accurately with learners and other stockholders.
	Directions and procedures are confusing to the students

	Directions and procedures are clarified after initial student confusion or are excessively detailed 
	Articulates needs and concerns to others clearly and consistently 

Directions and procedures are clear to students and contain an appropriate level of detail. 

Frequently checks for understanding. 

Language used to give instructions is appropriate to age and task
Is able to answer student questions clearly

	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	

SEP 3:

	

	2.2.2: 
Create, use and sequence a range of learning experiences and activities linked to explicit and appropriate learning objectives to promote and foster learner achievements

	Relies mostly at direct instruction/lecture method and giving assignments. Students are passive learners. No modelling 
	Written plans and delivery of instruction show evidence of more than one strategy within a lesson and a variety of approaches overtime. Students are actively engaged for at least one half of the lesson. Some evidence of modelling. 
	Written instructional strategies are effectively incorporated in each lesson based on subject matter and needs of students.
Students are actively involved in problem solving and critical thinking either peers in small or large groups when appropriate 
Learning goals are shared with all students 
	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:

	

	
2.2.3: 
Set high expectations which inspire, motivate and challenge learners.
	Conveys only modest expectations for students ‘achievement through instructional goals, activities and interactions in the classroom 
	Conveys consistent expectations for student achievement through instructional goals and activities, interactions, and the classroom environment.
Instruction ¡s appropriate for the grade level or course.
	Appropriately challenges, motivates and inspires pupils by presenting material at a qualitatively high level 
	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:

	

	2.2.4:  
Acquire and systematically use evidence to improve learning and teaching
	Questions are usually of low level of thinking or one-word responses are accepted. 
No wait time is given
	Questions are a combination of low and high quality. Only some invite a thoughtful response. Wait time is inconsistent
	Appropriate variety of questions. 
Challenge students to justify responses, probing for learners’ understanding, and helping students articulate ideas. 
Consistently provide adequate wait time
	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:

	

	2.2.6:
Use of suitable Digital technology tools to enhance learning
	Utilizes digital tools in the design of learning experiences; that don’t regularly enhance student learning.  
	Effectively utilizes digital tools in the design of learning experience to enhance student learning. 
	Maximises the affordances of digital tools in the design of learning experiences to enhance students learning and teach students effective use of digital technology
	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:

	

	2.3.2: 
Create and effectively manage the learning environment to enable learners to reflect on and engage them in the evaluation of their learning and the use of self-regulation 

	Sometimes share learning intentions and success         criteria with students. 

Show little awareness of factors that contribute to managing the learning environment

Learning is teacher-driven
Students are seldom given the opportunity to reflect or self-assess


Time and materials are inefficiently handled, resulting in loss of instructional time 

Work as a “giver of information” in an authoritarian mode of instruction. Leaving Pupil as a receiver of information only.

Unaware of metacognitive approaches 

	Occasionally share learning intentions and success criteria with students. 

Show awareness of factors that contribute to managing the learning environment and makes a conscious plan to address them

Makes use of student-centred approaches to learning

Sometimes use self-assessment and peer-assessment activities with students


Time and materials are handled moderately well.



Occasionally facilitate small groups yet, step in as problem solver for the students

Attempt to promote metacognitive thinking among learners, yet not consistent 
	 Routinely share learning intentions        and success criteria with students. 

Consistently plan how to ensure the learning environment is set up to ensure learner success

Students are at the centre of the learning process in the classroom

Students are consistently given time and tools to reflect and self-assess their learning

Time and materials are handled smoothly with little loss of instructional time or interest

Students take an active role in their learning process. Rendering them as autonomous learners 

Use metacognitive strategies to teach students to think about their own thinking. Student gain control over their learning

	
SEP 1:
	

	
	
	
	
	

SEP 2:
	

	
	
	
	
	

SEP 3:

	

	2.4.1:  
Adopt a balanced approach to using formative and summative assessment to support student learning 

	Use minimal number of assessment or only commercially prepared tests.
Methods of assessments not consistent with instructional goals. 

Demonstrate an understanding of the purpose of providing timely and appropriate feedback to students about their learning
	Plan for use of AFL
Some instructional goals are assessed, but not all.

Gathering of assessment data is more frequent and some use performance-based measures

Attempt to use feedback to inform students development 




Provide timely, effective and appropriate feedback to students about their achievement relative to their learning goals

	Make consistent use of AFL tools and evidence of analysis of data to inform own practices

Data on student progress is gathered in multiple ways such as observations, portfolios teacher-made tests, performance tasks, student-self-assessment

Feedback used informs a student and/or teacher about the student’s performance relative to learning goals.

Select from an effective range of strategies to provide targeted feedback based on informed and timely judgements of each student’s current needs in order to progress learning
	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:

	

	2.4.2	
Differentiate learning and teaching to meet the specific learning needs of students across the full range of abilities
	Demonstrate knowledge and understanding of strategies for differentiating teaching to meet the specific learning needs of students across the full range of abilities
	Plan and intermittently use strategies for differentiating teaching to mee t specific learning needs of students across the full range of abilities 
	Plan and constantly use strategies for differentiating teaching to mee t specific learning needs of students across the full range of abilities
	
SEP 1:
	

	
	
	
	
	
SEP 2:
	

	
	
	
	
	
SEP 3:
	





Standard 3: Professional Ethics:


	Level of Performance


	Standard
	Novice 

	Proficient
	Expert
	Example on implementation
	TE remarks following tutorial 

	3.1.1:  
Work effectively with the school and local community, providing high standards of service
	Avoid becoming involved in school projects and events 
	Participate in school events when specifically asked. 
	Volunteer to participate in more than one activity and make substantial contributions. 
Participate as much as possible as a full staff member 
	SEP 1:


	

	
	
	
	
	SEP 2:


	

	
	
	
	
	SEP 3:


	

	
 3.1.2 
Understand and implement with full commitment professional responsibilities and rights 
	Aware of own responsibilities and rights as a practitioner 
	Partially implement responsibilities with clear understanding of own rights 
	Fully and perfectly implement responsibilities with a clear understanding of own rights as a professional practitioner 
	SEP 1:


	

	
	
	
	
	SEP 2:


	

	
	
	
	
	SEP 3:
	

	3.1.4 
Use resources with integrity and educate learners to do so 

	Use resources available, acknowledging sources where relevant.  

	Use resources available and understand the importance of referencing and acknowledging used sources and encourage others to do the same.
	Use a range of resources respectfully and with integrity and promote this approach to others.



	SEP 1:


	

	
	
	
	
	SEP 2:


	

	
	
	
	
	SEP 3:


	

	
	
	
	
	
	

	3.1.6: 
Maintain a productive rapport with stakeholders

	Identify special needs of some students (vison, hearing, counselling, medical intervention, etc.,.) but do not communicate concerns with classroom teacher. 
Respect the privacy of students and confidentiality of information
Establish a sound relationship with SM, principals and students
	Concerned about all aspects of child’s well-being (cognitive, emotional, social and physical); alert to signs of difficulty. 
Take steps to stop discrimination or harassment among students. 
Establish a good relationship with SM, principals and students
Follow communication protocols as set by school
	Persistent in seeking to end discriminatory activity or harassment among students. 
I team with be classroom teachers to obtain support services.
Establish an excellent relationship with SM, principals and students
Follow communication protocols at schools.
Maintain contact with SM beyond practicum  
	SEP 1:
	

	
	
	
	
	SEP 2:


	

	
	
	
	
	SEP 3:


	

	3.2.1: 
Demonstrate knowledge of, and commitment to life-long personal and     professional development

	Make no effort to share knowledge with others or to assume professional responsibilities
	Participate in professional activities that are provided. 
Conduct myself in a professional student teacher manner most of the time. 

	Consistently demonstrate professionalism in appearance/manners. 
Actively seek out professional literature, colleagues, mentors to grow professionally. 
Carry out duties enthusiastically and without prompting 
	SEP1 :

	

	
	
	
	
	SEP 2:
	

	
	
	
	
	SEP 3:
	

	3.2.2
 Demonstrate awareness of educational research and its contribution to teaching and learning


	Little awareness of educational research and its contribution to the field. 
	Fully understand the value of educational research and look for ways that this can enhance own professional development. 
	Actively seek out and enquire about educational research and systematically use this to enhance own professional development.
	SEP1:

	

	
	
	
	
	SEP 2:
	

	
	
	
	
	SEP 3:
	

	
	
	
	
	
	

























By end of SEP 3, you are expected to complete the following:

	Skill
	Descriptor
	Evidence of achievement


	(Subject Knowledge).

	The student teacher understands the central concepts, tools of inquiry, and structures of the disciplines he or she teaches, and can create learning experiences that make these aspects of subject matter meaningful to students
	

	(Development)

	The student teacher understands how children learn and develop, and can provide learning opportunities that support their intellectual, social, and personal development.
	

	(Diversity)

	The student teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.
	

	(Instructional Methods)

	The student teacher understands and uses a variety of instructional strategies to encourage students' development of critical thinking, problem solving, and performance skills. NOTE: Instructional strategies include, but are not limited to, cooperative learning small and large groups, lecture, project work, thematic instruction, partner learning, use of media resources, and technology.
	

	(Planning)

	The student teacher plans instruction based upon knowledge of the subject matter, students, the community, and curriculum goals.
	

	(Communication & Technology
	The student teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.
	

	(Assessment)
	The student teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner
	

	(Professionalism and ethics)


	The student teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally. The student teacher fosters relationships with school colleagues, parents, and agencies in the larger community to support students' learning and well- being.
	





Self Assessment Cycle 


Setting goals after tutorial


Practice 


Self evaluation against standards infomed by evidence


Targeted practice


Observation and feedback









image1.png




